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Abstract 
Nowadays, school bullying is an important issue which puzzles the school community. Researchers investigate the phenomenon 
because they attempt to identify the problem and consequently to prevent and combat bullying in the school environment. 
Olweus was the pioneer; the person who researched this educational issue and concluded to empirical outcomes. For this reason, 
this presentation notes the significance of the research, shows some basic elements of the phenomenon and indicates the 
importance of prevention and the intervention programs. Finally, the presentation reaches to results as regards bullying.  
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1. Introduction 
In education, the bullying issue was placed in the educational agenda by Olweus. Olweus (1978) defines bullying 
as a process of harassment and the systematic victimization toward peers. In other words, he refers (1993) that the 
student is bullied when he is repeatedly exposed to negative actions, which are organized by other stronger students. 
According to the conference of Utrecht, the school bullying is referring to the violence which is caused to children 
up to 12 years old and is characterized by repeated negative actions, such as teases, gestures, threats and sexual 
implicit (Artinopoulou, 2001).  In these occasions, it is also used the term victimization, which is connected with the 
bullying because it accounts the victim’s unfair abuse (Crick, Bigbee 1998, Grotpeter, Crick 1996).  
The basic characteristics of bullying behaviour are the repetition of the action and the targeting of weak children      
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(Olweus,1993). In this way, school bullying is expressed as an aggressive behaviour which has essential 
consequencesto school (Rigby, 1996).  
As regards the criteria of repetition in bullying incidents, we should mention that there are some researchers who 
do not accept it. Monks, Smith, Naylor, Barter, Ireland, Coyne (2009) note that only one incident of serious 
harassment can be characterized as school bullying under certain conditions.  More analytically, Lagerspetz, 
Bjorkqvist and Peltonen (1988) believe that a separated incident is bullying behaviour when the victim has feelings 
of fear and humiliation for a large period after the attack. 
As far as the power imbalance is concerned, Olweus (1993) mentions that the bullying term cannot be used when 
two students with an equal power can fight. In this point it is also important to notice that students in the early 
childhood fight each other, but this fact does not have negative effects, because it is a social “game”, a way to relief 
their energy. The basic point here is the sentimental reactions of the implementers.  For instance, in the social 
“game” of fight the children remain friends (Boulton, 1999). Furthermore, we must recognize the aim of physical 
and psychological harm in order to identify the incident as bullying behaviour.  
Bjorkvist, Lagerspetz, Kaukiainen (1992) detected two types of aggressiveness, namely the direct and the indirect 
bullying behaviour. They define direct bullying type as a direct conflict, while the indirect bullying is expressing 
with a convert way. Consequently, there are three types of bullying behavior. Firstly, the verbal bullying is 
characterized by name calling, threats. Secondly, there is psychical bullying, the effects of which is kicking or 
pushing other children. Thirdly, social exclusion is a most convert type of bullying (Crick, Grotpeter, 1995). The last 
bullying type has to be further researched because it is the most convert way of aggressiveness and teachers cannot 
easily recognize it (Crick, Bigbee, Howes, 1996). 
In general, research shows that the bullies have some common characteristics. For instance, the bully does not 
know how he can express and control his feelings and his anger. Moreover, bullies are children who usually have 
experienced physical or psychological abuse by their family. Moreover, the research findings indicate that bullies are 
derived by families which neglect child’s needs (Spyropoulos 2006). 
On the other hand, the victims also have some basic characteristics. For instance, they are physical weaker than 
their peers, so it is difficult to defend themselves. They are anxious and they feel stress in school environment. The 
victims have few friends, but they are quiet and peaceful students. Furthermore, the research shows that the child-
victim feels insecure in the school, so he cries easily when he is in danger. The most important is that this child 
believes that he is responsible of what is happening. As a result, the victims have low self- esteem.  
2. The method 
In the 1980s, Olweus designed anti-bullying methods and a bullying prevention program, which was applied to 42 
schools in Bergen. The aims of the project were the reduction of bullying incidents inside and outside of school, the 
avoidance of new bullying behaviours and the improvement of the relationships among peers (Olweus, 1999). 
Generally, bullying prevention plays an essential role in the school environment. Therefore, children’s well- 
being is depending on bullying prevention and intervention. The key point in Olweus prevention and intervention 
was the implementation of teachers, parents, administrators and school staff. But to effectively deal with such a 
sensitive issue, the whole school community should be well-trained. Especially nowadays, teacher’s role is multi-
dimensional, which requires lifelong learning and specialization.   
To move on, Olweus’s prevention programme had a double action:   
x in an individual level that was focus on student’s personal problems and  
x in a systemic level that it was relied on the holistic change in the school environment. The success of the project 
lied in the everyday attempt to reduce bullying incidents.  
Moreover, the research suggests that the school has to provide a safe and school environment and also has to 
establish certain behavioral rules. It is really essential to educate all students in diversity. The school counseling can 
minimize the bullying incidents by providing support to bullies and to victims in order to be protected. Of course, the 
teachers and the school staff must be well trained and always available, so they can effectively combat such 
behaviours.  
In this way, the school environment can ensure positive psychological climate, in which the students are able to 
build strong bonds with their peers. All these strategies aim to sensitize the public, but most of all to provide an 
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equal school to all students. According to Olweus (1993), we can combat bullying behavior if we are focus on 3 
levels:  
x the school as a community,  
x the classroom and  
x individually to every child.  
Generally, it is suggested to teachers to better supervise places where bullying occurs, such as the playground. 
Olweus (1995) promoted the idea of parents’ direct involvement when bullying incidents happen. Also, the 
community should provide counseling and psychological support to bullies, victims and their families. Finally, the 
research shows that meetings, events and lectures can inform and sensitize people about the phenomenon (Olweus, 
1997). 
So it is evident that all bullying behaviours require direct intervention. The last 10 years in Norway, in Italy, in 
Germany, in Belgium, in United Kingdom, a lot of campaigns have organized under collaboration with the 
Department of Education in each country, with universities, Institutes and teachers’ trade unions. However, in case 
of Greece, bullying is not referring in the Greek educational polices as a single problem. 
3. Results 
For this reason, the bullying incidents in Bergen reduced in 50% (Mpotsari, 2010) and the positive school climate 
was risen dramatically (Limber, 2004).  
Farrington and Ttofi (2009) researched the results of the prevention programs and found that the school bullying 
was reduced by 20-23% and the victimization by 17-20%.  
After 8 months of implementation of this prevention program, the results were positive. Generally, there was 48% 
reduction of victimization in boys and 58% in girls. During the first 8 months of implementation, there was 16% 
reduction of bullying incidents in boys-bullies and 30% in girls-bullies. (Olweus, 1995) After, 20 months, the same 
programs achieved a reduction of 52% in boys-victims and 62% in girls- victims. 
Moreover, the school climate was improved and the anti-social behaviour was decreased. This successful 
implementation of anti-bullying strategies was the basis for other prevention programs in different countries.  
4. Conclusion 
The researchers must investigate more the bullying phenomenon, because it consists part of our society. 
Children’s behaviour reflects the social environment, so there is no dilemma. The victims really suffer by the 
bullying. They feel depressed, while at the same time their self-esteem is decreasing steadily. On the other hand, the 
bullies are not educated to control their aggressive feelings, so their behaviour causes a lot of problems in their adult 
life.  
The aim of this presentation is to underpin the problem and to indicate some strategies to tackle the phenomenon. 
Every child deserves equal educational opportunities and well-being in the school. For these reasons, further 
research should be conducted to evaluate the phenomenon and to design suitable educational programs for 
prevention and intervention. 
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